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Executive Summary and Recommendations 
 

Executive Summary 

 

The Bridging the Gap Program was a cultural and community development 
program co-ordinated by the Hobart City Council.  
 
The project operated as a partnership between the Hobart City Council, Elizabeth 
College, and Kickstart Arts, and was funded by the Department of Immigration 
and Citizenship. 
 
The objectives of the project were to: 
 

! strengthen intercultural understanding between new arrival and 
mainstream year 11 and 12 students at Elizabeth College 
 

! engender greater empathy between different cultures in years 9 to 12 
students in the greater Hobart area by involving students in a theatre and 
music based performance and post performance activity 
 

! address cultural intolerance in years 9 to 12 students throughout 
Tasmania via the production of a booklet and teacher’s guide, based on 
the life experiences of new arrival and mainstream Elizabeth College 
students 
 

! identify ongoing opportunities to increase intercultural awareness within 
high schools and senior secondary colleges within greater Hobart through 
detailed evaluation of the project. 

 
The project involved a number of activities, the primary one being the 
development and staging of a theatrical production called “Madam Tojo’s Café”. 
 
“Madam Tojo’s Café” was performed to an audience of 1,270 students, teachers, 
and the general public. There were five performances at Elizabeth College and 
one each at Tasman and Sorell District High Schools in August 2007. 
 
The production was a powerful stage performance which was very successful in 
raising awareness of the experiences of a number of people in Africa, and some 
of the refugees who have moved to Tasmania. 
 
The production and staging of “Madam Tojo’s Café” could have been seen as the 
major outcome of the project. What the evaluation has shown however, is that the 
production has been extraordinarily effective at a much higher and more 
sustainable level in educating young people and others in the background and 
stories of young African refugees, and creating an insight which will assist in 
bridging the cultural gap and integrating newly arrived African refugees with the 
Tasmanian community. 
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The outcomes of the project have been further enhanced by the production of a 
dvd, and education kit for schools - designed to support a much broader and 
ongoing use of the materials generated through the Bridging the Gap Project. 
 
As a result of the Bridging the Gap Project, a number of stakeholders in the 
community, education and multi-cultural sectors have identified the potential to 
develop a centre to support performing arts which involve the African refugees 
living in greater Hobart. Such a facility is currently being explored by Elizabeth 
College and a range of other interested individuals and organisations. 
  
The findings of the evaluation can be summarised as follows: 
 

• the power of the performance and its capacity to influence people and 
raise the awareness of cultural and discrimination issues and to challenge 
racist behavior was extraordinarily high 
 

• there was room for the Teacher Resource Kit produced to assist schools 
maximise the pre and post performance learning opportunities to be 
utilised to a much greater level, and it was not utilised to its full potential 
due to distribution/access issues or by choices made by teachers or within 
schools 
 

• the production of the dvd is a very professional resource with significant 
potential to use the investment in this project for a much greater benefit 
over a much longer timeframe 
 

• participation in the project has provided a major education and skill 
development opportunity for the students involved, and there have been a 
number of direct employment, further education and personal growth 
outcomes for each of them 
 

• the size and scale of the production was very ambitious given the time, 
resources, and complexity of developing the storyline, along with the 
degree of challenge for many of the students in the production who had 
not performed before 
 

• the major criticism of the performance by the audiences was difficulty in 
hearing the actors speaking, which accounted for some of the feedback 
ratings being reduced, however, all aspects of the performance were rated 
very high or above by over 200 students and 10 teachers who provided 
feedback on the production 
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• the music, stencil painting and singing and the originality of the songs and 
the scripts were recognised as major achievements for the project 
 

• the touring aspect to the project added to the experience for the students 
in the performance, however the cost of time, resources and logistics to 
transport the set and take the project on the road was significant 
 

• there were a number of communication, support and resourcing issues 
with Elizabeth College which created challenges for the students, 
teachers, production staff and the project manager 
 

Overall, the outcome of the project was a great success, as demonstrated by 
over 68% of the 263 students surveyed following their attendance at the 
performance rating their overall satisfaction at 4 or above on a scale of 1 to 6. 
 
Table 1: Student Satisfaction Ratings (263 responses) 
 

 1 2 3 4 5 6 

Overall Performance 4.18% 7.60% 19.39% 31.56% 23.57% 13.69% 
 
The satisfaction with the overall performance and specific ratings for the 
theatrical performance and technical production are summarised in figure 1 
below. 
 
Figure 1: Student Satisfaction Ratings 
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Recommendations 
 
Recommendation 1 

 
“that the Hobart City Council in consultation with the Bridging the Gap partners 
and other relevant/potential partners seek funding for a similar project in the next 
12 months” 
 
Recommendation 2 

 
“that any future projects 
 
(a) develop strategies to maximise the distribution and use of the school  
 resource kit 
 
(b) budgets include funding to record the production and the documentary of  
 the production development on video, dvd or the like 
 
(c) explore the use of a sound system, in the event that the actors are difficult  
 to hear 
 
(d) seek to incorporate live music, singing and art into the production 
 
(e) include a touring component and that the set be designed accordingly 
 
(f) ensure that the requirements of the project be clearly identified and  
 agreed with partner organisations prior to commencement  
 
(g) schedule a timetable where the drama students and the English as a  
 second language are able to participate in equal/similar numbers of  
 workshops/rehearsals 
 
(h) recognise participation in projects such as “Madam Tojo’s Café” as  
 legitimate attendance at College by the English as a second language  
 class and be recorded as such on their attendance record 
 
(i) include an end of production event where the participants can be  
 recognised and thanked for their involvement and their achievements 
 
(j) be scheduled, (as much as possible), to co-incide with when the relevant  
 and key messages of the production are being timetabled in the school  
 curriculum 
 
(k) provide opportunities for the participating students to be involved in the  
 development of key themes and messages and the logic and/or content of  
 the production 



Page 5 

 

 
(l) incorporate opportunities for the audience to discuss the key themes of  
 the production and meet the cast and crew at the end of the performance 
 
(m) provide information and support for students participating in the production  
 to explore and/or articulate the experience of a “Madam Tojo’s Café” type  
 experience into a drama and/or performance pathway at a higher level 
 
(n) explore ways of involving the cast and crew from previous productions as  
 ambassadors or mentors for participants” 
 
Recommendation 3 

 
“that Hobart City Council seek discussions with Elizabeth College to explore 
opportunities to be involved with the proposed African Performing Arts Centre” 
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1. Introduction and Project Description 
 
The Bridging the Gap Project was a partnership between the Hobart City Council, 
Elizabeth College, and Kickstart Arts, and the project received funding from the 
Department of Immigration and Citizenship through the Living in Harmony Fund. 
 
The objectives of the project were to: 
 

! strengthen intercultural understanding between new arrival and 
mainstream year 11 and 12 students at Elizabeth College 
 

! engender greater empathy between different cultures in years 9 to 12 
students in the greater Hobart area by involving students in a theatre and 
music based performance and post performance activity 
 

! address cultural intolerance in years 9 to 12 students throughout 
Tasmania via the production of a booklet and teacher’s guide, based on 
the life experiences of new arrival and mainstream Elizabeth College 
students 
 

! identify ongoing opportunities to increase intercultural awareness within 
high schools and senior secondary colleges within greater Hobart through 
detailed evaluation of the project. 

 
The Bridging the Gap Project resulted in a production performed by Elizabeth 
College students in August and September 2007. The production, titled, ‘Madam 
Tojo’s Café’ involved 21 drama students and English as a second language 
students – who were predominantly young African students. In addition, five adult 
theatre and visual arts professionals were involved in the development and 
performance of the production. 
 
Students participated in 54 workshop/rehearsals within the Elizabeth College 
timetable between March and August 2007, in preparation for the performances. 
The timetabling resulted in the drama students participating in more than double 
the workshops/rehearsals than those attended by the English as a second 
language students. 
 
The production was performed seven times – five at Elizabeth College and once 
each at Sorell District School and Tasman District Schools. Another performance 
was scheduled for Huonville High School, which unfortunately had to be 
cancelled due to an accident which damaged the truck transporting the set. 
 
A total audience of 1,270 people, consisting of students, teachers, parents, 
friends, partners and other stakeholders and the general public attended the 
performances. 
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The script of “Madam Tojo’s Café” was registered with the Australian Script 
Centre – an organization which promotes and distributes plays to schools and the 
performing arts community through-out Australia. 
 
15 visual arts students from Elizabeth College worked with the stencil artist on 
the design and production of the stencils that were incorporated into the 
production and the set. The stencils that were produced in the Sorell and 
Nubeena performances were presented to those schools after the performances. 
 
An 18 page Teacher Resource Kit was produced and circulated to all schools 
involved in attending the production.  
 
Three of the performances were recorded and used in the development of a 
video/dvd, which includes documentary information on the overall project, and a 
high quality recording of the production. 
 
Following the production, 500 copies of the video/dvd was produced and 
distributes as follows: 
 

- 186 copies to public and private Tasmanian High Schools and Colleges 
- 56 copies to Tasmanian Local Governments and community youth 

offices 
- 12 copies to community organisations working with the African 

Community within community education in greater Hobart 
- 25 copies to Kickstart Arts for promotional purposes 
- 12 copies to Hobart City Council Aldermen  
- 6 copies to the Project Steering Committee 
- 6 copies to the Networking for Harmony Committee 
- 46 copies to each State and Territory Local Government Association and 

Capital City and major Local Government Authority 
- 16 copies to cultural, arts and education departments in each State and 

Territory 
- 52 copies to the “Madam Tojo’s Café” cast and crew 
- 3 copies archived with Hobart City Council and the Tasmanian State 

Library 
- balance available from Hobart City Council – on request 
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2. Stakeholders 
 

The partnership who delivered the Bridging the Gap Project included: 
 

! Hobart City Council 
! Elizabeth College, students, staff and management 
! Kickstart Arts 
! performers and support people associated with the production 
! the Department of Immigration and Citizenship 
! Steering Committee members 
! Hobart Networking for Harmony Committee 
! Department of Education staff 
! student and teacher audiences from other schools and colleges 

 
Each of the organisations listed above was represented on the Steering 
Committee for the project. 
 
In addition, Move Media were engaged to co-ordinate the production of the video 
documentary. 
 
3. Evaluation Methodology 
 
PDF Management Services Pty Ltd was engaged as the independent evaluators 
for the project. 
 
The principal objective of the independent evaluation was to provide a detailed 
written report which: 

• was informed by project participants, stakeholders and the audience 
• provided a summary of feedback about the project 
• identified potential strengths and gaps of the project 
• identified potential opportunities for future projects.  

 
In undertaking this evaluation specific consideration of, and reference was given 
to: 

• the delivery of the Bridging the Gap project 
• seeking the views of participants in the project with regard to their 

involvement in the project  
• seeking the views of audience schools, both students and staff, with 

regard to the success or otherwise of the project achieving its stated goals 
• presenting a number of potential opportunities for extension of the project. 
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Following an initial briefing by the Project Coordinator, PDF met with a range of 
stakeholders: 
 
Individual interviews were conducted with: 
 
Mark Joseph  Project Coordinator – Hobart City Council 
Jami Bladel  Writer and Director – Kickstart Arts 
2 students  English as a Second Language – Elizabeth College 
5 students  Drama – Elizabeth College 
Maggi Gillam  Drama Teacher – Rosny College 
Helen Porter  Teacher – Elizabeth College 
Sharon Reibel Teacher – Elizabeth College 
Craig Carnes  Assistant Principal – Elizabeth College 
Mary Blake   Department of Immigration and Citizenship  

Community Liaison Officer 
Pattie Mitchell Department of Immigration and Citizenship 
Craig Carnes  Assistant Principal – Elizabeth College  
 
Written feedback was also received from the following professionals involved in 
the production: 
 
Gai Anderson  Actor 
Craig Wellington  Production Manager 
Matthew Fargher  Musical Director, Vocal Coach, Workshop Leader 
Jamin (Benjamin Kluss) Artwork Designer 
Keith Bates   Teacher – Elizabeth College 
 
Classes who were going to attend the performance from Rosny College (13 
students), Rose Bay High School (148 students), and Sorell District School (130 
students), were visited before the performance, and visited again or completed a 
written survey following the performance. 
 
All schools and teachers involved as audiences for the performances were given 
a written feedback sheet to complete at school, following attendance at the 
performance. 263 student feedback sheets and 10 teacher feedback sheets were 
received.  
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4. Evaluation Findings 
 

The findings of the evaluation are presented in the following sections: 
 

! Overall Performance 
! Theatrical Performance 
! Technical Production 
! Touring Production 
! Key Messages 
! Resources 
! Audience Experience and Education 
! Project Management 
! Areas for Improvement 

 
4.a Overall Performance 
 
The overall level of satisfaction was high, with in excess of 63% of the students 
who provided feedback rating the production 4 or above - on a scale of 1 to 6. 
Theatrical performance and technical production, when rated separately, also 
exceeded 63% of students providing ratings of 4 or above. These satisfaction 
ratings are summarised in figure 1 below. 
 
Table 2: Overall Satisfaction Ratings 
 

 1 2 3 4 5 6 

Students (total 263) 
Average 3.96 

11 
4.18% 

20 
7.60% 

51 
19.39% 

83 
31.56% 

62 
23.57% 

36 
13.69% 

Teachers (total 10) 
Average 4.70 

  1 
10% 

2 
20% 

6 
60% 

1 
10% 

 
Figure 2:  Satisfaction Ratings for the Overall Performance 
 

 
 
This resulted in an average rating by students of 3.81and by teachers of 4.83 on 
the scale 1 to 6.. A rating of 3+ would be good, a rating of 4+ very good and a 
rating of 5+ would be excellent. 
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The average ratings indicate the overall performance was good. 46 students 
indicated they had difficulty hearing some of the performance. Had this not been 
a criticism, it is likely that the rating would be moved into the very good area. 
 
A couple of comments from students illustrate the very positive reception the 
production received: 
 

• Very good production considering it was an original. 
• I thought it was excellent!!  Good job to everyone!! 
• I thought it was fun, I loved it. 

 
4b. Theatrical Performance 
 
In this section, students and teachers were asked to rate the theatrical 
performance on a scale of 1to 6, with 1 being low and 6 being very high. 
Theatrical performance included things like the acting and drama, the music and 
the costumes. The results were as follows: 
 
Table 3: Theatrical Performance 
 

 1 2 3 4 5 6 

Student ratings (total 263) 
Average 4.02 

16 
6.08% 

18 
6.84% 

51 
19.39% 

81 
30.80% 

53 
20.15% 

44 
16.73% 

Teacher ratings (total 10) 
Average 4.50 

  1 
10% 

4 
40% 

4 
40% 

1 
10% 

 
Figure 3: Theatrical Performance 
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When asked to indicate what they liked, and/or what worked well, the students 
rated the music, singing and rap as the highest response (63 or 26.5% of 
responses), and the acting and the people acting as the second highest 
response (44 or 18.5%of total responses). 
 
Some specific comments from students about the performance include: 
 

• “I think the lighting and music was great and kept the crowd interested” 
• “it was a really good story accompanied by music which fitted well and had 

good rhythm” 
• “overall it was a good, enjoyable performance and the research that was 

done to make the storyline really showed” 
• “it was a pretty good production – I liked the way they tried to make it 

entertaining and funny as well as informative” 
• “the sounds were good. Songs fitted in well” 
• “it was good and made me laugh at times, I just really enjoyed it” 
• “overall it was good - funny in places, but personally I got the message 

they were trying to say” 
 
Some specific comments from teachers about the performance include: 
 

• “we enjoyed the performance – although a little confronting for some of 
our refugees – memories of trauma.  Very impressed with the work that 
had gone into it” 

• “I liked the constant focus of the art wall.  It didn’t detract from the other 
performers but was a point of reference during entries and exits” 

• “a great project and opportunity for student and community involvement” 
• “I thought the play was very good.  I’m pleased that I had the opportunity 

to watch it.  All those involved should be congratulated” 
 
The music was very clearly a highly successful method of communicating with 
students. This was evidenced by a follow up visit to two classes at Rose Bay 
High School, some 10 weeks after the performance, where students were able to 
sing the songs from the production. These songs were original work, so this 
repetition of the songs was based on hearing them once only. 
 
In addition to the students, feedback was obtained from the employed actor who 
played Madam Tojo, the Musical Director and the Elizabeth College Drama 
Teacher. 
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Areas that worked well from these people’s perspective included: 
 

• the interaction with the refugee students, and “they came a long way in 
their language skills and self confidence.” 
 

• I liked the script a lot from the start, and it is a privilege to work on a script 
which is written for a project so specifically 
 

• “it was great to watch the performers around me blossom “ 
 

• “I think all of the students learnt a lot about theatre, and about themselves- 
They were all given the opportunity to stretch themselves and in the end 
they all stepped up to the mark, and felt good about themselves.  I take 
my hat off to the Director for her great  patience , skill and  commitment to 
maintaining  a professional rehearsal process under very difficult 
circumstances” 
 

• “watching the African students come out of their shells and blossom . All of  
these students were turned onto theatre , increased their language skills, 
their confidence and made many new friends outside of their normal 
circles. Similarly the “Tasmanian” students, many of whom had no 
previous drama experience or skills made remarkable journeys to some 
great and very heartfelt performances. I am sure that all of these students 
will want to do drama again next year.” 
 

• “the combined classes meeting and working together to establish a group 
dynamic, build the team energy, teach performance skills and begin to 
dialogue about the various issues that interested the group. This initial 
period went a long way to establishing a good relationship between the 
English as a second language students and the drama students who had 
not worked together before. The exercises and games that we covered in 
this time also established new ways of working and some understanding 
of performance energy. Some of the key issues that we addressed in the 
play: family, relationships, youth, love, violence, origins and personal 
journeys were first uncovered at this stage.” 
 

• “skills development; play development; song writing; team building; 
cultural understanding; some students achieved high levels of success in 
their performance and commitment; sound design, and technical support” 
 

• “new friendships; team/ group dynamic at beginning and in the end during 
performance; the actual play/ production well  written, well acted and 
directed; the production team: Director, musical director, production 
manager, crew; intercultural understanding 
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• “the credit for the success of the play is due in a major way to the 
professionalism and skill of the Director as a writer , and as a director 
under at times, very trying circumstances.” 

 
Areas for improvement included: 
 

• “there was a lack of enthusiasm and commitment by some of the drama 
students. The Director was given major credit for her skills and 
enthusiasm which eventually turned this around even for some of the most 
disengaged students.” 
 

• “a more thought out rehearsal timetable, ensuring the participants knew 
their time commitments and necessary level of engagement with process.”  
 

• “because of the very disjointed rehearsal process I  must admit I lost 
enthusiasm for the project part way through and thought we were never 
going to make it . I found it difficult to find my character or any through line 
to hold onto until the last few days of rehearsal when we were finally all 
together on stage. In the end I felt fairly happy with my performances, 
which were at times effected by varying levels of chaos both back and 
onstage.” 
 

• “increased level of commitment and assistance from Elizabeth College.” 
 

• “although our immediate partners within the drama department were 
extremely supportive, and the Hobart Council producer followed through 
with our needs once we were under way, the culture of college life does 
not encourage commitment from its students or its teachers. I understand 
the difficulty with a new project coming in from outside and all that that 
entails with a steep learning curve for all the partners. It seems that there 
needs to be a higher level of planning, communication and commitment 
through the producing partners in order to overcome the barriers faced by 
artists and students alike on a project like this.” 
 

• “in the period between the initial performance skill and team building 
process and the writing of the play proper, I think I was not clear enough 
about what was needed to progress the production.” 
 

• “the College itself did not take the ownership of the project that was 
expected which lead to some major holes in support and everything from 
difficulties with student attendance to provision of space for workshops.” 
 

• “project planning ( initial phases); inter partner communication and student 
attendance.” 
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• “pre project planning; ongoing production and administrative support from 
within the school system; more time.” 

 
In summary, the areas identified for improvement included: 
 

a) the need for greater commitment by some participants 
b) greater clarity for students about the time and commitment that would be 

required 
c) improved timetabling to enable maximum participation by students at 

times which matched other commitments, and which provided for 
increased rehearsal time as the performances drew closer 

d) greater accommodation of the project needs by Elizabeth College – in 
particular space, class timetabling and teaching resources 

 
4c. Technical Production 
 
Students and teachers were asked to rate the technical production on a scale of 
1to 6, with 1 being low and 6 being very high. Technical production included 
things like the lighting, sound, stage and stage work. The results were as follows: 
 
Table 4: Technical Production 
 

 1 2 3 4 5 6 

Student ratings (total 263) 
Average 4.20 

13 
4.98% 

22 
8.43% 

39 
14.94% 

62 
23.75% 

77 
29.50% 

48 
18.39% 

Teacher ratings (total 10) 
Average 4.90 

   4 
40% 

3 
30% 

3 
30% 

 
Figure 4: Technical Production 
 

 
 
In addition to the students, feedback on the technical production aspects of the 
performance feedback was provided by the Musical Director and the Artwork 
Designer. 
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Specific comments included: 
 

• “technically all my needs were met through the teachers, production 
crew and students involved in making the music work. My hopes for a 
process that brought about a strong sense of identity, artistic excellence 
and cultural exploration were well and truly met with the Artistic team 
including the students. I am very proud of the play that we put together.” 
  

• “my expectations of the project were exceeded. I feel that the result of 
the production was fantastic and a credit to all involved.” 
 

• “the students involved in Bridging the Gap were a credit to themselves. 
Their energy and obvious love for what they were doing was really 
great.” 
  

• “as a whole, my component of the production worked insofar as could 
be reasonably expected from an experimental process involving 
‘unskilled’ or newly trained students. There were difficulties in adapting 
a fine art process (stenciling) to a live, theatre setting. I feel that we 
worked through some of these problems and that, given the opportunity; 
the process could be refined to a smooth and seamless adaption.” 
 

Areas for improvement included: 
 

• “my own performance was somewhat limited by the amount of work I 
was committed to at the time, extraneous to Bridging the Gap. I felt 
that had I had a less hectic schedule, I would have been able to 
devote more of my intellectual and physical abilities to the project” 

 
4.d What did you like most about the production? 
 
Students and teachers were asked what they liked about the production. A 
summary of the student responses is detailed in the table and graph below. 
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Table 5: Characteristics liked about the production 
 
  
Music, singing, the people singing and the rap, dancing 104 
The acting and the people acting, the trolley 51 
The art and the painting – graffiti on the wall 47 
The storyline and everyone getting along, based on reality, 
the messages hidden in the play, the message about racism 

39 

Learning about different cultures and morals 15 
Humour 15 
Didn’t like anything, don’t know, not too sure, could have 
been better 

14 

The stage and stage work and the way it was set out and 
props 

8 

Written by the performers, and performed by local 
actors/musicians 

8 

The bit about the coffee 4 
All of it 4 
Good moral 3 
The lighting – right on cue, and effects – shadow thing 3 
It was interesting and creative 5 
Leaving 2 
Costumes 2 
The way the theatre smelt 1 
 
 
Figure 5: Characteristics liked about the production 
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Specific student comments included: 
 

• “the songs had a lot of meaning and stuck in your head” 
• “how true to reality it was.  It was really accurate and easy to relate to and 

the attention to detail was great (solar thorn as one other band is a 
fantastic example).” 

• “it gave you a good idea and background of the characters and their 
societies, like how they worked, and how differently they are” 

• “how the atmosphere was so homey and friendly and was just really 
opening, comforting and accepting” 

• “I liked what it was about, what it stood for” 
• “all the different cultures getting along and accepting each other, it was 

great!!” 
• “the way they played their role.  Very confident and didn’t notice the other 

people within the crowd” 
•  “the way each person had a role and did a really good job acting it out 

also they had really clear voices and you could hear them well” 
• “I liked how they showed the audience cultural awareness – I definitely 

have a different opinion on people from different parts of the world” 
• “it sent a clear message about people in our country” 
• “I liked the art work on the wall the best, it was very creative” 
• “probably the fact they used local bands in their performance” 
• “I liked the rap and it was cool with all the drawings on the big wall they 

were awesome” 
• “everything was good, songs and the funny parts great storyline also easy 

to follow” 
• “the songs that they did and the setting of the stage and the bit that I really 

liked was Charles rapping” 
• “Charles’ music he was awesome” 

 
Specific teacher comments included: 
 

• “the message that was portrayed, especially seeing how all the characters 
evolved and changed.” 

• “the range of topical issues.  Didn’t dwell too long on one theme” 
• “the emotional intensity of some scenes was outstanding.  Real stories 

about real people” 
• “the themes were thought provoking.  The use of singing to convey 

messages – appealing to audience on other levels.  The use of art work to 
convey unspoken concepts” 

• “music.” 
• “the natural flow of characters on and off the stage.  I thought the café 

worked well as a connection between the different people in the 
community” 

• “the range of stories and perspectives” 
Specific teacher comments continued: 
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• “naïve energy of ESL, getting two diverse groups to combine” 
• “the storylines” 
• “flowed well, good storyline.  Lots of things the students could relate to” 
• “African participants were shown to be ‘normal’”. 

 
4e. Touring Production 
 
The project included a tour schedule for the production to be performed at the 
schools in Nubeena, Sorell and Huonville. Unfortunately, a vehicle accident 
involving the truck carrying the set meant that the Huonville performance had to 
be cancelled. 
 
Touring the production received mixed comment. The task of moving the set and 
technical equipment from a logistical perspective, proved to be very demanding. 
The tour did however, provide a very different dimension, social and teamwork 
experience, and learning opportunity for the students. 
 
One of the students said, after the tour,  
 
“it was really fun on the bus – everyone was giving each other tips. The set 
worked really well, and it was really different doing it in different places – even 
though the set was the same.” 
 
“A couple of people came up to me afterwards at Sorell, asking for my autograph. 
I felt a bit famous – and wrote ‘be cool, stay at school” 
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4f. Key Messages 
 
The story included a number of messages, some explicit and others more subtle, 
and it appeared that the audiences got these messages very effectively. The 
table below indicates what the students who completed the feedback sheets 
believed the key messages were. 
 
Table 6: What were the main themes or messages in the performance? 
 
 
Racism and discrimination and treat people equally 91 
Different cultures and skin colour and multi-culturalism, difference, 
cultural identity 

57 

That we are all the same, equal, treat each other as equals 44 
Acceptance and tolerance of people and other cultures 21 
Violence, fighting and war, and why refugees are here, social injustice 17 
Don’t know, no idea, not sure 14 
Respect 12 
Not judging people 9 
Understanding what other people may have been through 7 
Caring for each other, helping each other, friendship 6 
Art, music, dance and attributes of other cultures 3 
Graffiti 3 
Everyone has their own story and everyone is human yet  not the same 3 
Intergenerational differences and age discrimination 2 
The café 2 
Coffee 2 
Immigration 2 
Changing people 1 
Help each other and people in trouble around the world 1 
Freedom to make own choices 1 
 
 



Page 21 

 

Figure 6: What were the main themes or messages in the performance? 
 

 
 
Specific comments from Figure 6 included: 
 

• “it will change the attitude of people who think refugees shouldn’t be here 
through telling some of their stories” 

• “it may make some people really culturally aware” 

• “I like the performance, it had good stories in it and told you more about 
the cultures.  It was interesting” 

• “it was very good and it showed a clear understanding of what the 
message sending” 

• “the rapper was good!!  It’s amazing that some people can speak 7 
languages” 

• “overall the play puts out a message and that’s what matters” 
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When questioned further, about what these students learned about culture, the 
four largest responses were arranged marriages (39 or 26.5%), the number of 
languages people could speak (20 or 13.6%), the horrific physical and emotional 
experiences that refugees and residents in the African countries had gone 
through (20 or 13.6%), and about different customs, beliefs and religions (11 or 
7.5%). 
 
Table 7: What did you learn about other cultures? 
 
A summary of responses is detailed in the table below. 
 
Arranged marriages, multiple wives 46 
Languages 32 
Torture, trauma and how hard people have been treated in their own 
countries, refugee camps 

32 

Nothing 17 
Different customs, beliefs, religions, food, clothing and lifestyles, 
cultures 

17 

Enjoy and are good at singing, dancing, performing, different and 
better dancers rappers 

15 

Coming from torn countries and countries involved in war 10 
Coffee and tea 6 
More strict, discipline and rules – particularly for children 5 
Like the same things, we are all the same 5 
Lots of different cultures 5 
Women have fewer rights 3 
Very smart 3 
Poverty and less money  3 
Do best to fit in with new country, hard to adjust to Australia 3 
Different coloured skin 2 
They are nice people 2 
The way babies are carried 2 
Bring up children differently 2 
Get married at very young age 1 
Prefer to speak native language 1 
Use of incense 1 
Play chess 1 
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Figure 7: What did you learn about other cultures? 
 

 
 
 
After questioning the students on the key messages of the performance and what 
they learned about other cultures, students were asked ‘did they think their 
behaviour towards people from other cultures would change as a result of 
attending the production? The response to this question was 80 or 32.7% 
indicating yes, and 165 or 67.3% saying no. The comments which accompanied 
these responses are detailed below. 
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Table 8:  Do you think your behavior toward people from other cultures 
will change? 

Yes        No 
Understand more of what they have gone/go 
through 

7 Already treat equally 
and with respect, I 
am not racist 

124 

Try harder to learn more and respect them 
more 

5 Racist people will still 
think the same 

10 

Less judgmental 2 Because it didn’t 
clear anything up. 

2 

It made me realise even though we’re from 
different countries we’re virtually the same 

2 Doesn’t change how I 
think and feel 

2 

I’ve always treated them the same but I never 
made a huge effort to get to know them 

1 No because it’s only 
a play. 

2 

Have more respect for their difficulties 1 It is a cruel world 2 
Showed you a look from their point of view 1 I am nice to other 

people 
1 

I will think more about their situation and why 
they moved away 

1 Already accepted 
other cultures 

1 

I understand just how difficult it must be for 
them to be put in a culture they don’t 
understand 

1 It wasn’t very clear 
and easy to 
understand 

1 

I think I’ll respect their culture more. 1 I just won’t 1 
Yes because I got a little more understanding 
of how people don’t like other people just 
because their different 

1 Racist people would 
get bored with the 
production 

1 

Them being in our country would be so difficult 
and would need support 

1 No – the play didn’t 
make any impact 

1 

I saw the way some people felt after the way 
they were treated for being a different colour 

1 I’m not sure because 
everyone is different 

1 

That even though they are from different 
cultures and have different rules, they should 
still be treated in a good and positive way 

1 I think my behaviour 
towards them is already 
good but it could 
improve more 

1 

I know they aren’t different, I may like them 
better now I understand part of their culture 

1 Already have African 
friends 

1 

Maybe it depends on how serious people take 
it 

1   

Yes because it made me see how the black 
people feel when they’ve been mistreated 

1   

The treatment towards other cultures were and 
are poor 

1   

I pretty much already knew of things in certain 
peoples cultures but I think I’ll be more aware now 

1   

Be able to talk to people from different 
backgrounds easier 

1   
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The very high proportion of students who indicated they did not think their 
behavior towards people from other cultures would change was surprisingly high. 
The details of the feedback clearly show that most respondents do not believe 
they are racist or discriminating in the way they behave. 
 
What did come out from the responses in the overall questionnaire however, was 
that students became aware of a number of issues about the cultures of African 
refugees, such as war and the humanitarian issues, which is likely to change the 
way they think about and their understanding of the circumstances of African 
refugees in Tasmania. 
 
This was further demonstrated by comments from one of the students in the 
production who said,  
 
“I never consider myself a racist, so I don’t think my behavior towards people 
from different cultures will change. I found out a lot more about their 
circumstances, though. I was very naïve, and did not understand why they came 
over here.” 
 
This also appears to have become a conscious aspect of the performance, and 
part of the education role the students in the production played. The same 
person went on to say, 
 
“I liked the idea of working with the English as a second language students. 
Some of their stories got told. Some people here think the refugees are here to 
steal our jobs. It is not like that, and I think we got that message across. 
 
It was interesting working with a diverse group and different races and other 
differences. We all became close friends and shared personal stories.” 
 
In part the success of the production to increase awareness and understanding 
of some of the experiences and circumstances of refugees and people living in 
Africa can be attributed to the process the Director and the other project staff 
went through to build the relationships and the group, and the information the 
students in the production shared, which then informed the writing of the script. 
 
The level of ownership of the content and the subsequent acting out of the 
messages appeared to be a critical success factor, which was summed up by 
one of the drama students as follows: 
 
“all the characters has a little bit of us in them” 
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Specific comments about how behavior might/might not change included: 
 

• “my behaviour won’t change because I already accept people from other 
backgrounds.  I like being with people from other cultures” 

• “I will try harder to learn about where they come from and find out what 
difficulties they faced” 

• “I understand more of what they go through and that they are not much 
different to everyone else” 

• “I will think more about their situation and why they moved away” 
• “I treat everyone as an equal anyway, we are all human no matter what 

we look like it’s what’s on the inside that counts” 
• “no, because I already accept people from other cultures, I have had many 

exchange students” 
•  “people don’t usually just have a change of heart.  I will keep my opinion 

but not share it” 
• “it was sad, what people do/say about them” 
• “it was sad and moving” 
•  “I never judged them in the first place, the production was good and might 

have opened up other judgmental people eyes, but mine were already 
open and I already accept them as equals” 

• I like to go by the phrase “treat others how you want to be treated yourself” 
• “I know them but I have become less judgmental.” 
• “I think the performance makes you think about how hard it is to come into 

a different country and have to change things about yourself to fit in and 
even then you could hurt” 

• “I will get to know them before I judge them” 
• “well it could try and make more productions about other countries so we 

can learn more” 
• “it showed me to respect other people we may not be the same colour but 

we are all the same!” 
• “because you can get used to other people that you have never met 

before in your life” 
•  “it changes your opinion on their society and beliefs” 
• “I already have a good attitude toward other religions and I will try harder 

to do even better” 
• “I already respected them but now that I know a bit more about their 

cultures I’ll respect them even more” 
• “well I already had a respect to different races, but hearing the stories of 

the different people of the play, made me even more fine towards them” 
• “because I not racist I have been around aboriginal when I was in 

Townsville and they were nice”. 
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Pre performance interviews with a drama class that was going to the production 
provided a very clear message that this group was attending purely to assess 
and learn from the acting and technical aspects of the production, and were not 
interested at all in the content of the performance.  
 
The power of the performance did however suggest that these drama students 
were also influenced by the content. A follow up discussion with the drama 
teacher indicated that the post performance discussions had looked at “the status 
of refugees, the cultural content issues”. 
 
The drama teacher also went on to talk about the evidence of increased learning 
and comprehension when information is dramatised, and spoke of the valuable 
education experience for students, and their overall interest in the performance. 
 
The performance included some very confronting issues, and it is not surprising 
that students primarily interested in the technical and acting areas of the 
production were also moved by the content. The power of the feelings and issues 
in the production was further re-enforced when talking to one of the students in 
the production who said, 
 
“it was most exhilarating to watch the audience and see how the  words we were 
saying had the power to get other people emotional”. 
 
4g. Resources 
 
The resources developed for the production included a Teacher Resource Kit 
which contained tools which included: 
 

! information on cultural diversity issues 
! suggested activities for teachers to engage students in issues raised in the 

performance 
! prompting discussion questions 
! exercises and activities 
! scripts from some scenes in the production and associated exercise 
! references and web links 

 
The take up and use of this Kit appeared to be mixed, as indicated by the 
teacher’s comments, listed below: 
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4h. How useful was the Teacher Kit? 
 

• “didn’t know there was one” 
• “the information was easily accessible, which made it easy to disseminate” 
• “good” 
• “very useful.  It was good to have a copy of the play plus the suggested 

activities” 
• “good for preparation” 
• “a good starting point – needed to be received earlier to enable it to be 

used in the 8/9 program” 
• “didn’t get to see as not a core teacher” 
• “information to work on is fabulous”. 

 
4i. How was the Teacher Kit used? 
 

• “to facilitate active discussion” 
• “I will be doing some of the follow on activities and the close study of some 

of the scenes” 
• “before the performance” 
• “as a basis for discussion (starting points and concepts to cover)” 
• “not sure as I am not a core teacher” 
• “a little about the content.  Plan to do a ‘unit’ based on teacher notes 

handout in Term 3 – an ‘Australiana’ unit”. 
 

Although only a small number of responses, those teachers who had access to 
the Kit, clearly found it very user friendly and useful, and it added good value to 
the learning experience for the students. 
 
There also would appear to be a proportion of teachers who were not aware that 
the Kit was available. The Kit was provided to every school that attended the 
production. This highlights the need to ensure that such a Kit is actively directed 
and distributed to the teachers concerned. 
 
Following the production, the following resources will also be produced and 
distributed on a dvd: 
 

• a documentary on the project and the performance 
• a video of the performance itself 
• a copy of the script 
• the Teacher Kit 
• a set of photos taken throughout the project 
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4j. Audience Experience and Education 
 
A significant amount of time and resources was spent providing information, 
inviting schools and arranging the tour of the production for the 11 schools and 3 
colleges who attended the performances. 
 
The level of structured pre and post performance activity in the schools and 
colleges appeared limited, however. Whilst the sample of teacher responses is 
relatively small, it does indicate that the opportunity to maximise the learning 
from the production was not realized in some schools. 
 
Responses to relevant questions in the teacher survey are detailed below. 
 
4k. What information was given to students prior to attending the 

performance? 
 

• “hardly any – however in the past we have worked on similar issues as we 
have quite a few African refugees in our school” 

• “no comment – not a classroom teacher at this stage” 
• “a teaching brochure / package, followed up by teacher directed 

discussion” 
• “brief talk about the plight of refugees coming into Tasmania.  Discussion 

about what issues these people face” 
• “I talked to the students about the performance – gave them background 

information, that is the students being involved in the writing process. And 
the main themes” 

• “ideas on culture, refugees, conflict victims, conflict in Africa.  
Stereotyping, different beliefs” 

• “a little about the content.  Plan to do a ‘unit’ based on teacher notes 
handout in Term 3 – an ‘Australiana’ unit”. 

• “talk from a cast member.  Some in class work on cultures from 
information sheet” 
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4l. What, class work (if any) was done In preparation for attending the  
 production? 
 

• “none or not sure” (3 responses) 
• “discussion” 
• “I don’t teach Grade 9’s.  We did have a great speaker who spoke to 3 of 

the 6 grade 9 classes” 
• “we spent a lesson thinking about cultural diversity and identity.  We 

focused on identity – students worked in groups and then did an individual 
writing task” 

• “culture discussion based on notes” 
• “a performer from South Africa had been in for this group.  A class 

discussion on this particular performance.  Research on African countries 
is underway” 

 
4m. What class work has been done, or is planned following attendance 

at the performance? 
 

• “discussion” (2 responses) 
•  “I will pick up on the various themes explored in the play.  I have 

downloaded some resources from the Human Rights website” 
• “looking at issues raised” 
• “finishing African research assigns.  More class discussion” 
• “not sure” 
• “a little about the content.  Plan to do a ‘unit’ based on teacher notes 

handout in Term 3 – an ‘Australiana’ unit”. 
 
4n. How would you describe the student reaction and the impact of the  
 performance on the students? 
 

• “most of the students were interested and hopefully were reinforced in 
their views.  Unfortunately we had a few who aren’t good at thinking of 
serious issues!” 

• “I think that the attentiveness of the group as a whole indicated their 
engagement” 

• “they appeared to enjoy it – in particular the rapping” 
• “some were interested, others very apathetic” 
• “I would say that overall they enjoyed it and they acquired a deeper 

understanding of what it is like to come from a different culture” 
• “first real contact with refugees.  Made them consider what are their 

problems” 
• “students enjoyed the show.  They were intrigued by the stories” 
• “even though students were told that life in Africa is different to here – they 

still don’t realise what goes on, for example, how refugees are treated” 
• “interested – but there is always an element that cannot focus on the task 

at hand”. 
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Further discussions with some teachers suggested that timing in relation to the 
curriculum timetable was a critical issue. That is, if the production aligned with 
the time that multiculturalism, discrimination and immigration were being taught, 
the take up and utilisation of the teacher resources and maximising pre and post 
performance activities would have been much greater. Unfortunately, the timing 
of the performance did not occur at the time these parts of the curriculum were 
being timetabled. 
 
Pre performance interviews at Rosny College, Rose Bay High School and Sorell 
District School asked students what they expected from the performance, and 
what they thought the messages in the performances would be about. 
 
Without exception, none of the classes had had any briefings or information 
about the production, the time of the interviews, which were within a week of the 
students attending the performances. 
 
Following a broad outline of project to students by the evaluator, some of the 
expectations of students included: 
 

• not judging people by their colour 
• difficulties learning a new culture 
• people’s beliefs about religion 
• more technology here 
• different food 
• quality of life – food and water 
• feelings about family and being connected 
• different languages 
• war and conflicts 
• music, singing and dancing 
• poverty 
• discrimination 
• abuse 
• more of an extended family in different cultures 

 
Obtaining this information took quite a bit of prompting, however the information 
provided was fairly consistent with the content and presentation of the 
production. 
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In the follow up visit to Rose Bay High School it was interesting to see what had 
actually made the most impact from the production, with responses including: 
 

• that students liked the spray painting process throughout the performance 
• they remembered things like people accidentally falling of the crates 
• we remember the songs – both classes had students singing the words of 

the songs – “you and I don’t share the same name ………” 
• the tea and coffee was interesting 
• key messages of fighting, racism and discrimination 
• the songs give the message 

 
The students also made the comment that it was much easier to learn that trying 
to study the information in a classroom, which supports the view of the drama 
teacher that drama is a powerful and effective educative tool. 
 
4o. Project Management 
 
Project management was undertaken at two levels, through the Hobart City 
Council, (by Mark Joseph) from the funding and contract management 
responsibilities perspective and by Kickstart Arts (by Craig Wellington), for the 
production management aspect of the project. 
 
The Production Manager in his report on the project noted: 
 
“Due to the small budget allocated to this project, it was also necessary to 
undertake hands-on management of several areas including Stage Management 
/ Materials and Properties, roles normally handled by additional budgeted team 
members. Managing the small budget successfully on this project was due to two 
helpful factors. Firstly, the willingness of the adult participants to undertake tasks 
above-and-beyond the call of duty or the level of fee they were receiving. The 
Producer,  the professional Performer,  the General Manager of Kickstart Arts, 
the Art Designer,  the Musical Director, and especially both the Drama Teacher 
from Elizabeth College and the Director from Kickstart Arts, who all pitched in 
extra assistance to create positive and effective results; the latter two especially. 
The second factor in protecting the budget was the decision to beg and borrow 
rather than purchase many items and materials.” 
 
I entered this project expecting a rather simple and straightforward play and 
production. What I encountered, in my view at the point I became involved, was a 
far too ambitious and potentially too-complex-to-achieve script, especially with 
the requirement touring the show. I am very glad to say that through a mixture of 
ingenious directing by the writer and director, and the hard work of the team 
mentioned above as well the fantastic efforts of the pre-tertiary VET students 
from Elizabeth College, that the ambition set a “high bar” for us to aim for and to 
meet. Having successfully reached that bar I think the ambition was a great 
motivator and it really created a cohesive “all-hands to the pumps” environment, 
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resulting in harder work and better results on the project. Thank you to the 
Director for the creative and professional impetus you engendered in this project 
and in the entire team, myself included, to work harder than ever for a great 
show. 
 
The production met the high standards and the large array of logistical issues 
head on and exceeded my expectations of the project. There were some 
problems encountered here and there, each handled professionally and smoothly 
for optimum results. 
 
 On this project, I learned tolerance and patience from the Director, as well as 
additional respect for the enormous pressures on contemporary students from 
diverse backgrounds, not just within the expectations of their educational 
institution, but from their home-lives and external environments. I grew new 
understanding and developed some new personal skills from the process, 
particularly from working with the Director, whose excellent artistic and 
educational work ethic ensured a firm hand on the rudder of the project. 
 
In summary, the value of this project is very far reaching and I think the process, 
the performances and the tour all benefited those participating, audiences and 
the broader community in Hobart and other regions. I would like to hope this sort 
of project can be a regular fixture in Tasmania’s cultural landscape and I would 
personally be involved if invited in any such future project. 
 
The understanding and consideration Madam Tojo’s engendered in participants 
and audiences, comprehending the lives of other individuals from diverse ethnic, 
socio-political and cultural backgrounds, was a great achievement, and I would 
like to congratulate Hobart City Council, Elizabeth College and especially 
Kickstart Arts and the Director on such marvellous results. 
 
The original intent was to facilitate post-performance workshops/discussions to 
provide additional learning opportunities and seek feedback from the audiences. 
This activity was not undertaken, due to the time commitments of the performers 
– as the final production was of a greater length and complexity than what was 
originally envisaged. 
 
The performance associated with the project launch did include a ‘meet the cast’ 
session which provided a useful opportunity for the cast and crew to discuss the 
production and the project with invited guests. 
 
The budget estimates for the project proved to be insufficient as the production 
evolved, and the funding provided by the Department of Immigration and 
Citizenship was supplemented by the Hobart City Council through in-kind support 
and a cash contribution of $ 7,000 to cover additional production costs and some 
of the evaluation fees. 
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4p. Areas for Improvement 
 

There were a range of areas that the audience suggested the “Madam Tojo’s 
Café” production could be improved. Most of these criticisms were small in 
nature and in number. The biggest criticism related to difficulty in hearing. 
 

Table 9: What did you like least about the production? 
 

Couldn’t hear, hard to understand, fault with microphone 60 
Nothing really – it was a good performance 45 
The music, singing, too much singing 19 
The acting and some of the characters 19 
The storyline 14 
Should of explained about the guy that got bashed up, when 
Charles got bashed; didn’t like the bit where someone was getting 
kicked and punched but then nothing else happened with, you 
didn’t know who it was 

11 

The whole thing 9 
Couldn’t see (all comments from Sorell performance) 8 
Parts were a bit slow; a bit long; boring in places 7 
The trolley scenes 7 
The stage, the set, technical settings, production 5 
Smell of incense 4 
Too short 4 
Not getting any hot chips 3 
It made me feel sad, because I felt sorry for some of the 
characters, depressing 

3 

Not enough comedy 3 
Madam Tojo, the Café  3 
More actors and actresses 2 
Don’t really know 2 
Forgetting the baby 2 
Actors a bit nervous, shy 2 
Actors forgetting lines 2 
Trying to do accents 2 
The costumes 2 
Boring and didn’t engage the audience enough 1 
The bit with the sporting girl just come out of nowhere it was a bit 
confusing 

1 

There wasn’t enough story about the people at the war 1 
Disliked the constant badgering about how ‘amazing’ the 
immigration department is 

1 

The name of the performance gave no information that the 
production was about a multicultural community 

1 

The rap 1 
The painter, who wanted to clear the wall 1 
The people painting 1 
The amount of audience interaction. 1 
The grumpy man cause he was mean but he turned good anyway. 1 
Left the baby in the hammock for like two days 1 
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Figure 8: What did you like least about the production? 
 

 
 

Table 10: How could the production or performance be improved? 
 

Better sound, microphone, hear better, talk slower, louder and clearer 67 
Better acting, more realistic, more emotion and passion, more excitement 31 
Enjoyed it how it was 23 
Longer and more scenes, more action 16 
Better set, bigger stage, better tape for stencils, lighting 15 
More humour, skip boring bits 15 
Not sure, don’t know 13 
Better story line, more scenes, more about people in the war 11 
More singing, better songs, better singing 10 
More dancing, dancing in the songs 6 
More people acting 6 
More comfortable seating, able to see better, higher stage 5 
Fix the errors 5 
Bigger range of music 4 
Audience participation and involvement 3 
More entertaining 3 
Less singing, shorter songs 3 
Less accents, clearer accents 3 
Better characters 2 
Get rid of trolley scenes 2 
Better introduction of each character, more background information, go a little 
deeper into the character’s lives, show a little about who they really are 

2 

No swearing 1 
Go back to the person getting beaten up  1 
No teachers, start as soon as we were all in the room 1 
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By making more conflict, - in real life not everybody in the town is friends 1 

 
Figure 9: How could the production or performance be improved? 
 

 
 
Comments from teachers included: 
 

• “the acting needs to be more profound and clear” 
• “some of the actors could have added a bit more emotion” 
• “being more prepared.  No facing back to the audience” 
• “more expression in the talking and acting” 
• “by making it longer actors could go into greater depth to explain things” 
• “more speaking in English for the Ethiopian girls and not to be shy or 

afraid” 
• “get stronger sticky tape to hold up the stencils because it took the 

attention off the people who were talking when they fell down” 
• “speaking more clearly, presenting themselves to the audience, not having 

hair in your face so we can see you” 
• “I didn’t even understand the story line.  What was with Liam?  He 

appeared out of nowhere” 
• “maybe an opportunity for audience to interact with performers after the 

show – one or two actors to talk with 20-25 students.  Move some from 
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theatre to entry area and leave rest in seats.  Depends on confidence level 
of actors” 

• “at times the story did not flow, it seemed a little disjointed” 
• “hard to hear what actors were saying at times” 
• “I found some of the actors hard to hear.  I was sitting a fair way back and 

there were times when I could not hear the dialogue” 
• “staging better on a stage” (Sorell) 
• “the staging not being adapted for touring.  Many of the audience 

members could not see it” (Sorell) 
• “difficult for audience to see.  Couple of characters were difficult to hear.  

People with accents need to speak a little slower” (Sorell) 
• “fidgeting of students ours / lack of voice projection (performers) – 

obviously hindered by performing at scene level” (Sorell) 
• “a great idea – enjoyed it especially Keith’s dancing at the end”. (Sorell) 

 
It is imperative to build on the human strengths of this process. Already some 
English as a second language students from within and without the group have 
talked about doing drama next year, so they have clearly understood the value of 
the process personally.  
 
Using past participants as ambassadors for the future possible participants would 
be effective, particularly for the English as a second language students but also 
for the Drama 4 students. 
 
Early and effective project planning to cover all the convoluted issues of merging 
an outside project like this into school life will put future projects on a firmer 
footing and really guard against many of the short comings of this project. 
 
In terms of identifying improvements for a future project such as this, I believe 
that although it may appear “chicken and egg”, it is good to consult the various 
professionals involved at the budgeting stage to ensure the intentions and the 
desired outcomes are supported fully in the budget with their input. I also think 
there needs to be a better understanding of the arts and their role within the 
community of the hosting establishment. Elizabeth College proffered great 
support from some quarters, but it was evident that students involved were under 
unfair and intense pressure from individual teaching staff in other quarters for 
being involved in the project. 
 
Having said that, the student cast-members themselves came to the party better 
than I ever anticipated, given that participation in the project was not voluntary on 
their part. The performers succeeded to varying degrees and the overall result 
was positive, fun and educational for participants and audience members. 
 
Management of Elizabeth College acknowledge that there are areas where the 
College could improve. These areas primarily include timetabling and resourcing.  
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The College were pleased to be associated with Bridging the Gap, and would be 
happy to discuss opportunities for involvement in future projects. Since the end of 
the production, Elizabeth College have been approached to explore the 
possibility of establishing a Centre for Performing Arts for people from the African 
community in southern Tasmania. This appears to be as a direct outcome of the 
Bridging the Gap Project. 
 
5. Conclusion and Acknowledgements 
 

The overall findings of this evaluation are that the benefits and successes 
achieved from the project would justify time and resources being dedicated to 
achieving similar results through other performance projects in the future. 
 
“Madam Tojo’s Café” was clearly a useful tool in communicating anti-
discrimination and cultural awareness messages. In addition however, the more 
macro goals of the of the Bridging the Gap project were also achieved. 
 
The project in many ways evolved well beyond the initial vision detailed in the 
funding submission and many more subsequent outcomes were realized from 
the project. 
 
This being said, any future projects are likely to benefit from the learning from 
this project. It is the evaluator’s view that there is good potential to obtain other 
outcomes for young people and the community by investing in future projects of 
this nature. Topics for future productions may follow the multi-cultural theme, or 
there may be scope for productions in other areas such as such as health and 
well being; need and issues of young people; education and employment; 
sexuality; relationships; and so on. 
 
 
PDF would like to thank all those individuals and organisations who provided 
information and assistance in undertaking this evaluation, and providing your 
thoughts, constructive comments and suggestions so willingly and so candidly.  
 
We would particularly like to thank the students involved in the performance who 
provided such useful and honest insights through the 1:1 interviews with them; 
the schools, students and teachers from Sorell District School, Rose Bay High 
School and Rosny College for their pre and post performance workshops, and 
Mark Joseph for his assistance, information and time, to oversee and participate 
in the evaluation. 


